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What are the qualities of children who  
are well-matched for nurture groups? 

 

 they demonstrate an inability to engage appropriately with adults 
 they possess limited resources and the lack of basic competencies 
 who have limited social skills and poor peer group relationships  
 who seem to be depressed in their functioning or distressed in mo-

re overt ways (Boxall 2010, p. 201) 

In what kind of context is the model applied? 
 

 The nurture group is fully integrated within a supportive school which 
has a policy for nurture groups for the whole school.  

 Each group has a name, e.g., “Rainbow Class“ (and not nurture group) 
 The size of a nurture group is 10 to 12 participants. 
 Always two professional educators in one group: a teacher and his as-

sistant 
 The head teacher or school principal, as well as an educational psycholo-

gist take on supportive roles in the model. 
 Full-time groups and half-time groups both run.  
 Half-time groups run in the mornings with support to the children in the 

afternoon in their mainstreaming class. 
 Students take trips with their mainstreamed class. 
 The nurture group should be composed of no more than two-thirds of the 

children who have demonstrated aggressive or disruptive behavior when 
the group is formed. 

 Special arrangement of the room: creating a nurturing ambience, also a 
framed and enlarged photograph of each child, large soft toys, a mirror 

 Working with other agencies 
 Nurture group principles can also be applied to a regular classroom 

(nurturing classroom) or to a whole school (nurturing school) 

What do the teacher and assistant do  
when they work with the children  
in a nurture group? 
 

 They establish daily routines and structure the time. 
 They create a home area: a secure place.  
 They make eye contact, drawing the children´s attention to their eyes and 

faces.  
 They give comfort, provide food and close physical contact.  
 They practice and model skills at a slower pace, using simple language, 

and giving individual help to each child.  
 They practice consistent care and support. 
 They practice cradling and rocking, combining touch and communicati-

on. 
 They play with children for mutual enjoyment, and develop cooperative 

play activities.  
 They stimulate communication through a soft toy. 
 They give immediate praise for each small gain, and include children in 

preparing food, baking and washing up . 
 They help children to make choices, yet control events and provide ma-

nageable constraints and alternatives. 
 They provide a variety of learning experiences: auditory, visual and tactile/

kineaesthetic learning experiences, etc. 

What are the goals of a nurture group? 
 

The goals of a nurture group are 
 … to restore for the child the experiences of early nurture found in the 

child´s neighborhood school.  
 … to create an inclusive place within mainstreamed classes for children 

who are vulnerable to social, emotional and behavioral difficulties. 
 … to facilitate the successful return of children who have been separa-

ted from their mainstream classes due to social, emotional or behavioral 
difficulties. 

Where do nurture groups come from? 
 

 Nurture groups originated in East London, in the 1960s. 
 The first nurture groups provided education for multicultural migrant 

children, whose schools and parents were under enormous stress. 
 Today, there are more than 1000 nurture groups in the UK across primary, 

secondary, and specialized schools. 
 A key figure in the development of the model is Marjorie Boxall (1923-

2004), Link 
 The Nurture Group Network, London and Glasgow, United Kingdom, Link 

What are the principles of a nurture group? 
 

 Growth is more important, than pathology.  
 Enriching children´s learning is the focus, not to provide therapy. 
 The nurture process is based in attachment, and is mediated within and 

through a secure relationship (Ainsworth, Bowlby). 
 Children´s learning is best understood developmentally. 
 Behavior of all kinds is a form of communication. 
 The classroom offers a safe space to nurture self-esteem and encourage 

language, which is a vital means of communication. 
 Transitions are important in children‘s lives and are critical to under-

standing. 
 By recreating the process of earliest learning, children build concepts, 

skills, controls, and develop autonomy. 
 Nurture group educators interact intuitively with children and one 

another, modeling learning experiences similar to those experienced by 
students in their earliest years.  

 The partnership, visible by close proximity of the teacher and his/her as-
sistant, is a key concept for the children´s learning process. 

 Slow moving interludes and routines during the class day provide clear 
time structures and allow for intimate interplay and shared feelings/
satisfaction among nurture group members. 

 Tolerance of asocial behavior is practiced but with purposeful direc-
tion provided, as well as each child receiving frequent positive ack-
nowledgement. 

 Awareness of one‘s physical body and identity is encouraged, as they as-
sist in establishing attachment and trust.  

 Children can satisfy their basic needs, learn to choose, and grow within 
a protected play space. 

 The nurture group teacher manages experiences, provides focused ob-
servation of the children, and assesses them with the Boxall Profile. 

 Within nurture groups children learn about each other, and to share 
the teacher, by listening and considering each other. 

 Play has an important role in nurture groups (e.g., play as an outlet for 
stress). 

 Sharing food is experienced as caring for members of the nurture 
group. 

 In nurture groups, transitional objects are made available to provide 
children with comfort, support, and feelings of control. 

 Children in nurture groups are provided differentiated activities and  
and individual learning plans. 
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